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The purpose of this study was to develop an elementary school
community volunteer resource guide for Ocean Shores Elementary
School to prepare for school volunteers. To accomplish this purpose, a
review of current literature and research regarding volunteer programs
in public schools was conducted. Additionally, materials descriptive of
volunteer programs from selected school, school districts, institutions of
higher education, and government agencies were obtained and
analyzed. The guide was intended for use by the Ocean Shores
Elementary School, North Beach School District, Ocean Shores,
Washington.
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CHAPTER 1
BACKGROUND OF THE PROJECT

Introduction
There is no question that our most important natural
resource is our children's future. Both the private and
public sector have an increasing obligation to forge new
and effective partnerships for their benefit (Keys, 1995).
In the above statement John Keys, Director, Pacific Northwest
Region United States Bureau of Reclamation, contended that
volunteers in the school setting are essential. Washburn (1995) also
emphasized the importance of volunteers in the school program when
she described such volunteers as resource peoples skilled in a special
area that enliven the classroom in ways a teacher cannot. Said
Washburn: "Working more closely and cooperatively with the
community we can, together, provide the best learning climate for the
children in our schools."
Washburn's beliefs and ideas are strongly in line with Strom's
(1995) approach to the use of volunteers in education. He has alluded
to the significant role that community volunteer groups can play in the
school setting. Specifically, Strom initiated the benefits accrued toward
schools can include: "Helping teachers to be more effective by giving
individual students the special one-on-one attention needed, speaking
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to a classroom on a specific topic being studied, being a special friend
to a child and helping provide additional meaning to the school
experience, and helping to inform the public of the exciting things
happening in our classrooms."
The Boise, Idaho, volunteer program has received national
recognition for its rapid growth and an overwhelming community
response to the needs of its school. For teachers and school
personnel the volunteers have been an extra pair of hands that make a
special project or field trip go more smoothly. Twenty-five years ago,
long before it became the catch phrase it is now, the Boise community
knew that "it takes a village to raise a child." By continuing to work
more closely and cooperatively together we can provide the best
learning climate for the children in our schools (Boise School Volunteer
Coordinator's Handbook, 1995).

Purpose of the Study
The purpose of this study was to develop an elementary school
community volunteer resource guide for Ocean Shores Elementary
School to prepare for school volunteers. To accomplish this purpose, a
review of current literature and research regarding volunteer programs
in public schools was conducted. In addition, materials descriptive of
volunteer programs from selected schools, school districts, institutions
of higher education, and government agencies were obtained and
analyzed. The guide was intended for use by the Ocean Shores
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Elementary School, North Beach School District, Ocean Shores,
Washington.

Limitations of the Study
For purposes of this study it was necessary to set the following
limitations:
1.

Scope: The project was intended for use at Ocean Shores
Elementary School, North Beach School District, Ocean
Shores, Washington.

2.

Target Population Served: The target population of the
resource guide developed a sense of purpose of this study.
Included were students enrolled at Ocean Shores
Elementary School.

3.

Research: The preponderance of related literature reviewed
was limited to research conducted within the last 10 years.
Additionally, materials descriptive of volunteer programs
selected from schools, school districts, institutions of higher
education, and government agencies were obtained and
analyzed.

4.

Iim.e.: The project was scheduled for implementation during
the 1995-1996 school year at the North Beach School
District.

Definition of Terms
Significant terms used in the context of this study have been
defined as follows:

1.

Volunteer: A person who offers, out of free will or choice, to
do some service.

2.

Community: A group of people living together in one locality
who share common interests.

3.

Program Guide: A planned and arranged instructional
schedule that leads the conduct of volunteers.
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4.

Coordinator: A person who is a part of the school staff,
whether volunteer or paid, who is responsible to make a
volunteer program happen (Rauner, 1986).

CHAPTER 2
REVIEW OF RELATED LITERATURE

Introduction
The review of literature and research summarized in Chapter 2
has been organized to address:
1.

School Volunteer Programs Background Information,
Characteristics, and Benefits

2.

A Summary of Selected Model Parent Volunteer Programs

3.

What School Administrators Should Know About School
Volunteer Programs

4.

Information Obtained from Selected University and
Educational Agency Volunteer Programs

Current data, primarily within the past 10 years, was identified
through Educational Resource Information Centers (ERIC) computer
search. A hand search of various other sources was also conducted.

School Volunteer Programs Background Information,
Characteristics, and Benefits
As the responsibilities of being a parent have become more and
more difficult, the ability to take time out to volunteer at a child's school
becomes increasingly less attractive. Although parents have always
wanted the best for their children, finding time between busy work
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schedules and other time commitments has left a need to revise and
revamp volunteer programs within a school setting (Berger, 1989).
Washburn (1995) has explained how, in years past, parents were
welcomed with open arms to provide cookies and cupcakes for student
birthdays celebrated at school. According to Berger (1989), for the
most part the majority of students in the 1960s through the 1980s had
at least one parent at home who provided care and services for
growing children. Now the statistics show that "with 53% of parents
employed, a large number of parents will not be able to volunteer
during working hours." Even with these statistics there is still a large
market to draw from, about 47%. Finding those volunteers who will
have time to respond to the needs of your classroom is a difficult task
but the benefits can be overwhelmingly rewarding for not only the
students and their teacher, but for the parents themselves.
The recruitment of volunteers has been accomplished in many
ways over the years. Some school districts have entire networks set
up for their whole school system. Other forms of recruitment have
included programs that address only a single school. In some schools,
a teacher may be the only link and means to acquire help in the
classroom (Berger, 1989).
These recruited volunteers still have a hold on the cupcake
market and field trip attendance, but the duties of such a parent have
expanded greatly. Not only are parents recruited, but grandparents,
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leaders of the community, and peers from other schools or districts are
now added to the list of resources. The responsibilities can be as
simple as in the past, but now often include using a resource person to
the maximum of their skill level. A parent with an engineering degree
may be asked to teach a simple lesson in their area of expertise.
Parents and grandparents alike are recruited to become phonics
experts with children who are in need of remediation. A student from
another class or school may have a great interest in a specific hobby
that can be shared with older and younger students in the school
setting. A volunteer becomes an integral part of a school program, not
just an added touch. This added touch provides a little extra kindness,
interest, and support. Another change from the past is in the area of
offering workshops and hands-on programs for parents and care givers.
Berger (1989) concluded his comments with the following statement:
"Through active participation in the child's curriculum, the parent better
understands the school's educational program."
According to Scott (1994 ), the goal of using school volunteers
has not been to make teacher's loads easier, not to develop
relationships between parents and teachers, and not to develop
supportive bonds among our volunteers. Our goal is simply to help
kids. And as we do that, these other things happen.
New partnerships, partnerships with personnel changes, and
existing partnerships should periodically review and reflect upon the
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following important characteristics that should be contained in all
volunteer programs:
1.

Remember that the ultimate goal is to enrich our young
people's education.

2.

Personal commitment, enthusiasm, and willing participation
from each volunteer is essential for the partnership to
achieve u~ity of purpose and accomplish its goal.

3.

Commitment from a school's superintendent, school board,
principal, and staff is essential for the volunteer program to
be effective.

4.

Open, honest, and regular communication allows for mutual
understanding and respect among people.

5.

Thank you, thank you, thank you. Say it, write, draw it,
sing it, whatever--but do it often (Boise School Volunteer
Coordinators Handbook).

Michael (1990) reported that one million people volunteered in
the nation's public schools during the 1987-1988 school year, and
about 60% of the nation's elementary and secondary schools used
volunteers. Research conducted by Zajdel (1993) cited three reasons
for utilizing unpaid professionals as school volunteers:
1.

Students can receive more individual, one-on-one
assistance in the classroom and in the school.

2.

Once adults, as donors of time and effort, are actively
involved with the school system, it is difficult for students to
continue to feel alienated or isolated.

3.

The dollar value of school volunteers to the school district
is tremendous.

In support of the first reason cited above by Zajdel, Courson and
Heward (1989) have tied the consistent finding of recent research that
student learning is strongly correlated with the active student response
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with one-on-one instruction provided by volunteers. These authorities
noted that if a classroom teacher was to provide this individual
attention the remainder of students would receive reduced opportunities
to make academic responses.
An example of how volunteer programs made it difficult for
students to feel alienated and isolated was illustrated by Mclane and
Graziano (1995) in a continuous learning program at an elementary
school in Arizona. Because the school serves a predominately Navajo
student body who are economically disadvantaged this volunteer
program was a prime example of utilizing volunteers to meet the needs
of students. An unexpected benefit of this program was improved selfesteem among the parents. As one parent stated, "I have always
cared about my children's education. But when I was unemployed, I
felt worthless. Helping even part-time within the school caused me to
feel important, to care about myself and to see why my children's
education was important."
Stone (1990) provided an example of one school district program
which utilized volunteers for a task that would otherwise require paid
staff members. Stone explained how, with the help of trained
volunteers who spent an average of 42 hours a week critiquing student
compositions and 1,352 hours reading and responding to student
writing, the school district saved 144 participating teachers over 20,000
hours.
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In their discussion of the benefits of school volunteer programs,
Covert, Hoopfer, Keith, and Nelson (1986) reported volunteers
experienced feelings of accomplishment, increased self-esteem, and
increased positive feelings about early adolescents. They saw their
experience as enjoyable and a valuable use of time.
Decker, Decker, and Gregg (1994) listed further positive benefits
from using school volunteers. These included greater understanding of
the teacher's job and the school program, becoming familiar with
teachers and school personnel, and increasing their comfort in
interactions at school. These authors listed the student benefits as
increasing learning skills from receiving individual attention and greater
ease of communication with adults. The authors then stated teacher
benefits which included an awareness of parent interest in school and
children, parent willingness to help, a readiness to programs that
involve parents in many ways, and feeling parent support of programs.
The benefit of a successful volunteer program are far reaching.
Volunteers can provide a positive influence in all aspects of the school
community.
Jesse Jackson stated that "A school system without parents at its
foundation is just like a bucket with a hole in it" (Nedler & McAfee,
1979).
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A Summary of Selected Model Parent Programs
Kennedy (1991) discussed the value of a Grandview, Missouri,
program called Parents as Education Partners (PEP) which utilized
parents in the instructional program of a school. The PEP program
involved parents systematically in the school program with the program
goals of higher achievement, more positive attitudes about school, and
improved school behavior. Parents who participated in the PEP
program signed a contract in which they agreed to spend 15 to 20
minutes four nights per week at work with their child, to be involved in
at least two home visits from school personnel each year, and to make
two positive comments about school to their child each day.
The teachers who participated in this program were responsible
for holding five parent meetings during the year which gave parents
ideas about how to work with their children at home. They also held
three individual parent teacher conferences every year and
communicated with parents by sending home work with stamps
indicating whether or not that work had been done satisfactorily or
whether it needed to be done over again.
The PEP program proved to be effective in the areas of improved
attitude, attendance, and achievement. The PEP schools were
perceived by parents and teachers as warm, caring, friendly, and
cheerful places. The author demonstrated that there have been few
parents who showed a negative attitude about the PEP program and,
therefore, will not participate. The majority of parents were pleased to
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be involved and felt that they were an important part of their child's
education. While not providing specific measurements the .author
generalized that the program was an overall success.
Chapman (1991) discussed a model parent involvement program
which was successfully implemented in Illinois. It involved parents at
the following five levels: (a) encouragement of basic family health and
safety, including a positive home environment; (b) regular
communication from school to parents regarding their child's programs
and progress; (c) specific parent involvement at school which included
volunteering to assist with school activities; (d) parents involved with
children at home including the supervision of homework and helping
children work on skills that would help them with their classroom
performance; and (e) parents involved in the governance and decision
making of the schools. Chapman suggested that this program of
parent involvement has promoted a link which made each of the
institutions of home an school stronger and more effective than it could
have been on its ow·n. Prior to the implementation of this program of
parent involvement, students in this district had scored below grade
level on written and verbal sections of the district's standardized tests.

By the end of the year of the program's implementation it had become
evident through assessment of vocabulary, sentence creation, story
telling, and writing skills that virtually all students had made
tremendous academic growth. Parents had learned how to help their
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children learn at home. Parents and teachers had learned how to work
together.
Bishop (1990) designed a program of parent involvement for
parents considered to be "hard-to-reach." The strategies that she
concluded that were necessary for success were a positive nonthreatening approach, two-way communication, providing instruction on
using academic materials at home, and home visits. Sixteen y0l~nteer
~

teachers identified a "hard to reach" family and applied those strategies
for a period of 8 weeks. The teachers recorded the frequency and type
of each strategy used during the 8-week intervention period. Bishop
found these strategies had a positive impact upon parents, teachers,
and students.
Gordon (1969) was one of the first advocates of combining home,
school, and community resources to enhance student learning: The
Richmond, Virginia School District has implemented Gordon's model
outlined by Binford and Newell (1991 ). The model has four major
components: (a) a planning session with the classroom teacher and
parent-educator to develop a home-learning activity which would be
appropriate for the child and would be related to classroom learning;
(b) a presentation of the activity to be learned at home, by the parent
educator to the parent including a discussion of teaching behaviors that ,·
would be beneficial; (c) role playing by the parent educator and the
parent in the presentation of the home learning activity; and (d) a
session to assess the effectiveness of the process and discuss
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potential improvements for follow-up activities. It is of interest to note
that this project has been effective not only with enhancing student
achievements but also with motivating some parents, particularly the
parent educators, to advance their own potential. Several of the
parents furthered their own careers (some becoming classroom
teachers) after involvement in this program.
A program for parent involvement which was adopted by the San
Diego School board and described by Chrispeels (1991) has the
following five components: (a) involve parents in school governance,
including shared decision making; (b) establish positive two-way
communication with all parents, with respect to diversity and
differences in needs; (c) develop strategies which will enable parents to
participate in their children's education; (d) provide support for school
staff to implement and sustain appropriate parent involvement; and (e)
use schools to connect students and families with community resources
that can be of valid support. Chrispeels discussed these five
components in an article with hope that this newly implemented
program would become effective for the purpose of increasing
achievement in lower income students. She stated that parent
involvement had always been the norm for middle class Americans who
tended to achieve more. Chrispeels reported that the success of this
program had not yet been determined but she hoped it would bring
increased academic achievement for people of a lower socioeconomic
class.
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What School Administrators Should Know
About School Volunteer Programs
The wholehearted cooperation, positive attitude, support, and
permission of the school principal are needed for a successful school
volunteer program. To build an effective volunteer team, the following
list of suggestions contained in the Boise, Idaho, School Volunteer
Coordinators Handbook:
The principal should ...
1.

serve as supervisor of the volunteer program in his/her
individual school.

2.

share and/or assist in recruiting volunteer(s) to serve as
volunteer coordinator for the school.

3.

share a sincere conviction that the program will be
beneficial for their students and staff.

4.

assist the staff in identifying the needs and requests for
volunteer aid.

5.

provide a climate of support, appreciation, and recognition
for volunteers.

In addition to considering the above suggestions, principals must
be aware of certain legal implications and potential liabilities associated
with the use of school volunteers.
For example, building principals should be aware of or practice
the following safeguards when working with volunteers (Pioneer
Elementary School Volunteer Handbook, 1995).
1.

Principals should make certain that school district
insurance provides liability protection for volunteers when
they are working with students.
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2.

Provisions should be made to allow volunteers, when
entering or leaving the school building to sign in/out at the
front office to provide an official record.

3.

Principals are reminded that volunteers are not protected
from legal action if:
a.

They discuss students inappropriately.

b.

They attempt to represent the school district of school
grounds.

c.

They injure members of the public or damage property
while transporting children.

4.

School districts generally provide no medical coverage for
volunteers should they be injured at school.

5.

The Revised Code of Washington (RCW) 43.43.830
through 43.43.845 serves as a reminder to request criminal
history child abuse information for all those who work with
children.

An Analysis of Information Obtained From Selected
University and Educational Agency
Volunteer Programs
Twenty-four selected universities and educational agencies were
contacted and invited to submit information descriptive of their
volunteer programs. Those contacted included:
Aberdeen School District
Aberdeen, Washington

Cosmopolis School District
Cosmopolis, Washington

Boise School District
Boise, Idaho

Denver Public Schools
Denver, Colorado

Boistfort School District
Curtis, Washington

Educational Service District 113
Olympia, Washington

Central Washington University
Ellensburg, Washington

Elma School District
Elma, Washington
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Hoquiam School District
Hoquiam, Washington

Onalaska School District
Onalaska, Washington

Kennewick School District
Kennewick, Washington

Quincy School District
Quincy, Washington

Minneapolis Public Schools
Minneapolis, Minnesota

San Francisco Unified
School District
San Francisco, California

Montesano School District
Montesano, Washington
North Beach School District
Ocean Shores, Washington
North Thurston School District
Olympia, Washington
Oakland Public Schools
Oakland, California

Seattle Public Schools
Seattle, Washington
Sunnyside School District
Sunnyside, Washington
Tahola School District
Tahola, Washington
Yakima School District
Yakima, Washington

Ocosta School District
Ocosta, Washington
Office of Superintendent of
Public Instruction
Olympia, Washington
An analysis of the information obtained from the above sources
revealed the five characteristics detailed below that were generally
common to all school volunteer programs.
1.

A letter from the superintendent/principal. This is a letter of
appreciation welcoming and thanking school volunteers.

2.

3.

General tips for volunteers. Suggestions included the
common courtesies for being a school volunteer, including
being reliable, dependable, responsible, professional,
honest, and friendly.
Guidelines and responsibilities for volunteering.

Suggestions included areas a volunteer should know and
observe. This may include such things as attending
orientation and training sessions, confidentiality, knowing
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and observing school policies, and supporting and
supplementing the instructional program of the school.
4.

Qualifications of school volunteers. This section addressed
what a person needs to be a school volunteer: an interest
in children and young people; a desire to teach, learn, and
help; and commitment and confidentiality.

5.

Hints for working with students. This section addressed
some tips a school volunteer can use when working with
students. Some of these included: accepting children as
they are; being enthusiastic and patient; praising the
students' achievements; and encouraging students.

Summary
1.

The volunteer's gift of time, energy, and talent, whether
small or substantial, supplements but does not supplant the
effectiveness of the professional staff.

2.

Model parent involvement programs have been
successfully implemented to improve student academic
achievement.

3.

The cooperation, positive attitude, support, and permission
of the school principal are needed for a successful school
volunteer program.

4.

Information attained from 24 school districts, universities,
and educational agencies revealed the following
characteristics were common to all:
a.

Letter of appreciation welcoming/thanking volunteers.

b.

Common courtesies for volunteers to practice (e.g.,
dependability, friendliness, etc.).

c.

Guidelines for volunteering (e.g., preorientation/training, confidentiality, etc.).

d.

Qualifications for volunteers (e.g., interest in children,
desire to teach, etc.).

e.

Working with students (e.g., enthusiasm, patience,
encouraging, etc.).

CHAPTER 3
PROCEDURES OF THE STUDY
The purpose of this study was to develop an elementary school
community volunteer resource guide for Ocean Shores Elementary
School to prepare for school volunteers. To accomplish this purpose, a
review of current literature and research regarding volunteer programs
in public schools was conducted. Additionally, materials descriptive of
volunteer programs from selected schools, school districts, institutions
of higher education, and government agencies were obtained and
analyzed. The guide was intended for use by the Ocean Shores
Elementary School, North Beach School District, Ocean Shores,
Washington.

Need for the Study
The need for this project was influenced by the following
considerations:
1.

The North Beach School District, Ocean Shores,
Washington, with a P-12 student population of 656 has
been without a Community Volunteer Resource Guide since
its inception.

2.

The review of related literature summarized in Chapter 2
emphasized the need for a well developed plan for a
community volunteer resource guide at the elementary
school level.
19
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3.

The writer (Jodi Mae Mallonee), a certified teacher at
Ocean Shores Elementary School for the past 5 years,
recognized that because a community volunteer program
can enhance student learning, the need to design and
develop a school community volunteer program guide was
essential.

4.

Undertaking this project coincided with the writer's graduate
studies in Educational Admini8tration at Central
Washington University.

5.

The North Beach School District has recognized the need
for an increased volunteer work force and has made it a
goal to increase parent and community volunteer
participation.

6.

School district administrators in North Beach invited the
writer to coordinate the volunteer program at Ocean Shores
Elementary School.

7.

The National Education Goals have dictated that by the
year 2000 every school will promote partnerships that will
increase parent involvement and participation in promoting
social, emotional, and academic growth of children.

Development of Support for the Study
During the 1994-1995 school year, Mr. Dan McDonald, principal
of Ocean Shores Elementary School discussed with the writer the need
to invite volunteers into the school and assigned to her the
responsibilities for coordinating a volunteer program for the school to
coincide with the writer's year-long principal internship. At this time,
although a few parents helped occasionally as volunteers, an official
volunteer program was non-existent. Following subsequent
conversations with Mr. McDonald concerning the role of volunteers in
the school district, it was decided that a formalized volunteer program
be developed for Ocean Shores Elementary School. As a result of this
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recommendation, a volunteer program was developed for Ocean
Shores Elementary and, in March, 1995, the writer made a formal
presentation of the program to the North Beach board of education

Procedures
To obtain background information essential for developing a
volunteer program resource guide for Ocean Shores Elementary, an
Educational Resource Information Center (ERIC) search was
undertaken. Materials descriptive of volunteer programs from selected
schools, school districts, institutions of higher education, and
government agencies were also obtained and analyzed. Finally, an
initial draft of the volunteer program guide was prepared by the writer
and distributed to the principal and faculty at Ocean Shores Elementary
School for review and field testing. Suggested revisions were then
incorporated into the final program guide presented in Chapter 4.

Planned Implementation of the Project
The model volunteer program developed for the purpose of this
project was implemented during the 1995-1996 school year at Ocean
Shores Elementary School in Ocean Shores, Washington. The
program will be evaluated on an annual basis by the principal, faculty,
staff, and volunteers. Recommendations for improvement will be
considered at all times. The volunteer handbook developed for Ocean
Shores Elementary will be provided to other interested elementary
schools upon request.

CHAPTER 4
THE PROJECT
The volunteer program guide, which was the subject of this
project has been presented on the following pages.
Presented in 10 sections, the guide includes:

1.

Volunteers are part of the team.

2.

Volunteer qualifications.

3.

Core expectations.

4.

Letter from principal/coordinator.

5.

Goals of a volunteer program.

6.

Who can volunteer?

7.

Responsibilities of volunteers.

8.

Questions you may ask.

9.

Tips for volunteers.

10.

Hints for working with students.
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CHAPTER 5
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary
The purpose of this study was to develop an elementary school
community volunteer resource guide for Ocean Shores Elementary
School to prepare for school volunteers. To accomplish this purpose, a
review of current literature and research regarding volunteer programs
in public schools was conducted. Additionally, materials descriptive of
volunteer programs from selected schools, school districts, institutions
of higher education, and government agencies were obtained and
analyzed. The guide was intended for use by the Ocean Shores
Elementary School, North Beach School District, Ocean Shores,
Washington.
Conclusions
Conclusions reached as a result of this project were:
1.

The school volunteer's gift of time, energy, and talent,
whether small or substantial, supplements but does not
supplant the effectiveness of the professional staff.

2.

Model parent involvement programs have been
successfully implemented to improve student academic
achievement.
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3.

The cooperation, positive attitude, support, and permission
of the school principal are needed for a successful school
volunteer program.

Recommendations
As a result of this project, the following recommendations have
been suggested:
1.

To maximize potential gifts of volunteer time, energy, and
talent, schools and school districts should establish well
planned volunteer programs.

2.

To improve student academic performance schools and
school districts should implement volunteer programs that
maximize parental involvement.

3.

School principals should be active contributing participants
in school volunteer programs.

4.

Other school districts seeking to develop a volunteer
program may wish to adapt the guide which was the
subject of this project for use in their schools or undertake
further research on volunteer programs to meet their
unique needs.
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VOLUNTEERS ARE PART OF THE TEAM

Volunteering is Learning
Learning new skills
Learning about students
Learning about your community
You enrich the curriculum
You reinforce skills taught in school
You improve basic academic achievement
You give individual attention
You show students that adults do care
You increase a student's motivation

VOLUNTEER QUALIFICATIONS:

Liking Children
Dependability
Flexibility
Confidentiality

I

CORE EXPECTATIONS
1•

2.

3.

4•

5.

Curriculum and program, as embodied
in the educational plan shall
be cooperatively developed,
interpreted, and directed by the
community, the entire district's
staff, and the students. ·
The dignity of individuals shall
be recognized, respected, and
upheld.
A uniform procedure shall be
established for the recognition
and resolution of problems,
conflicts and difficulties.
All students and staff shall strive
to achieve and demonstrate
excellence.
Parents, staff, and the community
shall demonstrate by example the
understanding that learning is
a life-long process.

6.

Perseverance, acceptance of risk
and adaptation to change shall
'
be regarded fundamental to the
development of intellectual
maturity and growth.

7.

Educators shall recognize and
meet the needs of students, and
shall value their individualism
and worth.

8.

Students shall interact with the
world around them in a positive
manner.

9.

Diversity shall be recognized,
valued, and celebrated.

1 0 • All individuals who promote a

positive, pleasant school
environment shall be held with
esteem.

I

OCEAN SHORES ELEMENTARY SCHOOL

Dear Volunteer:

OCEAN SHORES ELEMENTARY SCHOOL
Dear Volunteer:

Welco~e to the Ocean Shores Elementar
Schooi Volunteer Program. Your
y
contributions of time and talent h l
. h
e p
enric and support our children's
education.
It is a privelege to have
you as a member of our team.
We sincerely hope our volunteer progr
am
wi·11 provi'd ea strong link between
the community and our schools. By
working.hand in hand with volunteers,
we provide our children with
opportunities to expand their education
form the classroom into the world
around them.
We appreciate your willingness to
volunteer at Ocean Shores Elementary
School. We hope you will find your
experience a rich and rewarding one.

If you have any questions or concerns
about our Volunteer Program, please
feel free to call the Volunteer
Coordinator at 289-2147.
If you know of anyone interested in
volunteering in our schools, please
feel free to have them call to arrange
for an interview.
Currently, the
School District has a variety of
programs for people of all ages,
interests, and experience.
Thank you for your interest, time,
and energy!
Sincerely,

Jodi Mallonee
Volunteer Coordinator

Please note: Signatures on this page were redacted due to security
concerns.

WHO CAN VOLUNTEER?

GOALS OF A VOLUNTEER PROGRAM

Volunteering in a school is a unique
and exciting experience and a privilege
for both the schol and the volunteer.
It is designed to promote and maintain
a supportive relationship for students,
teachers, and school staff.

1.

Expand educational opportunities
for children.

2.

Provide assistance to teachers
and staff.

3.

Provide meaningful volunteer
opportunities.

If a description of the "Ideal
Volunteer" were to be drawn, he/she
would:

4.

Enrich the curriculum.

*

5.

Involve all portions of the
community in the educational
process.

Be friendly, reliable, flexible,
young or old.

*

Love children.

*

Have a good professional attitude,
interest, and enthusiasm for working
with young people; and have the
ability to work cooperatively with
school staff.

*

Have good health and good moral
character.

*

Recognize that well-educated
children are our greatest natural
resource.

*

Feel deeply an obligation as a
citizen, to support and help schools
in their effort to educate each
child to the limit of his capacity.

I

RESPONSIBILITIES OF VOLUNTEERS

1.

Be prompt, dependable, and regular
in attendance.

2.

Support and supplement the
instructional program of the
classroom teacher or school.
The volunteer'~ role is assistance,·
not replacement.

3.

4.

5.
6.

Understand and accept the students
in terms of their own background
and values.
Communicate regularly with the
teacher via meetings, notes,
logbook, or telephone.
Avoid asking a child ·to do anything
that might be physically dangerous.
Respect the confidentiality of
the relationship to the school,
being careful to insure that a
child's work and behavior are
held in confidence.

7.

Leave personal concerns and
pressures at home - leave personal
or school problems of the staff
at school.

8.

Know and observe all regulations
in the assigned school, i.e.,
fire drills and accident report
procedures; lunch and coffee
privileges; pupil restroom and
drink privileges.

9.

Discuss problems that arise with
the Teacher, Principal, or
Volunteer Coordinator.

10. Attend orientation and training
sessions.
11. Remember you are acting as a
rore model for children in dress
and behavior.

\

QUESTIONS YOU MAY ASK
What is a classroom volunteer?

The classroom volunteer aids the
teacher in his/her classroom. The
volunteer may oversee classwork,
correct papers, tie shoe laces, read
stories, and provide a child with
individual help.· The job varies not
only with the different grade levels,
but with each teacher and volunteer.

What are the qualifications' for a
classroom volunteer?

The biggest asset in a classroom
volunteer is a love of children, with
empathy an understanding of their
development. The volunteer should
care enough to attend regularly.
They should be enthusiastic and warm.
A volunteer should be able to receive
and follow instructions, as well as
give directions.
If you have raised
a family, taught Sunday School, worked
in scouting, or babysat with young
children, or just like working with
children, you probably have the
background to be a very successful
· classroom volunteer.

What will I do?

You can do any task that will free
the teacher to work with the children.
Generally, this will be worked out
between the teacher and each volunteer.
Some volunteers work with small groups
of children, run errands, decorate
the classroom, or do clerical jobs.
You will probably do a great variety
of tasks.
What do I do If I can't come?

If you realize ahead of time that
you must be absent from school, discuss
this with your teacher. If you
discover at the last minute that you
must be absent, .call the school
secretary in the office and leave
a message for the teacher and the
volunteer coordinator.
What do I do if I am unhappy?

Talk to someone! Have a talk with
the teacher, the Principal, or the
volunteer coordinator.
If you are
not happy working in the classroom,
perhaps, you would be happier working
in another area of the volunteer
program. Our goal in the volunteer
program is to put you in the right
place.

TIPS FOR VOLUNTEERS

If I want to do a special project
in the classroom, is this possible
and how can I do that?
Hopefully, .each volunteer will want
to be really involved in the classroom
because an involved volunteer can
provide enrichment to the curriculum.
Before you undertake any subject,
be certain that you will not be
overstepping your bounds as an
assistant. You will need to discuss
your project with your teacher to
make sure that it meet with approval.
Make sure you have planned it
thoroughly and that you have all of
the equipment and tools necessary
to carry out your project.

The following tips should help make
your volunteer experience more
rewarding not only for yourself, but
for the students, teachers, and staff
as well.
1.

Be honest in your approach and
attitude. Students will trust
and respect you when you are
"on the level".

2.

Be patient when working with
students. Give the program time
to get established and for you
to find your niche.

3.

Be fair, avoid comparisons between
students, between teachers, between
schools.

4.

Be flexible in adapting to special
situations.

5.

Be consistent, apply the same
rules every day to every student.

6.

Be considerate, treat individuals
with resp·ect ·and courtesy and
expect the same in return.

7.

Be friendly, with a smile and
a "thank you", and you can
accomplish miracles.

